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Abstract

Decades have been spent debating whether Confucianism is a factor in Confucian Heritage Culture/CHC learners'
reticence. This paper does not join the debating crowd but discusses and uncovers three methodological issues in this
field that may threaten academic rigour: (1) over-reliance: evidencing claim solely/ overly by mentioning Confucian
verses consistent with the claim (2) misperception - misperceiving non-Confucian verses as Confucian verses and using
misperceived verses to facilitate discussion about Confucianism; (3) misuse — the quoted verses cannot serve the aim of
quoting them, such as the quoted verses mismatching with the claims they were used to support. These issues have
caused the spread of rumours virally. In order to remedy the potential negative influence, this article provides 3
specific implications: (1) stating the source/reference of the so-called Confucian verses (2) providing explanations
about why the claims can be evidenced by the quoted verse (3) defining what Confucianism is in each work.

Key Words: Confucian Heritage Culture(CHC) learners; Confucianism Influence; Language Learning; Reticence;
Methodological Suggestion; Cultural Issues in Education

1. Introduction

Confucian Heritage Culture/CHC learners refer to learners in the Confucian Heritage Culture regions - which is
prevalent in China Mainland and other regions strongly influenced by China Mainland over the long history of the
region (Vietnam, Japan, Korea, Singapore, Taiwan, Hong Kong, and Malaysia) (Nguyen et al., 2006). Reticence is a
classroom phenomenon usually, typically or even stereotypically exhibited by CHC learners in enormous studies. There
are numerous reported factors such as linguistic incompetence (e.g., Liu & Jackson, 2009), academic knowledge
inadequacy (Tan, 2007), teaching methodology (Tsui, 1996), large class size (Wen and Clement, 2003) and other 58
factors summarised by Zhyi and Jun (2017). Among those reported factors, influence of Confucianism appears to be
distinctly controversial. Debate concerning Confucianism influence never ceases, and two debating parties are
seemingly evenly strength-matched. Many scholars (e.g. Nelson, 1995) asserted that Confucianism causes some
stereotypically reticent behaviours of CHC learners, such as obedience to teacher authority (Watkins, 2000;
Flowerdew& Miller, 1995, p.357), unquestioning acceptance of knowledge provided by the teacher (Murphy, 1987,
p.43), lack of critical thinking, and adoption of ineffective learning strategies (Carson, 1992; Flowerdew, 1998).
However, there are also voices of scepticism and opposition. As Liu and Littlewood (1997) stated: ‘Confucian values
have become a convenient explanation for any observed or actual behaviour trait'. Some scholars took a more
progressive stance, arguing that Confucianism has no influence on the reticence of Asian learners (Cheng, 2000) and
that CHC learners emphasise being engaged, reflective thinking, openness, and inquiry (Jones, 1999; Lee, 1996).

However,the purpose of this article is not to join the debate throng but rather to specify three methodological ‘flaws’
shared by some studies belonging to the two debating camps, based on the author’s very limited knowledge and
understanding.:

(1) Over-reliance: excessive reliance on citing Confucian texts to evidence claims
(2) Misperception: misperceiving non-Confucian verses as Confucian verses
(3) Misuse: the use of quoted Confucian verse does not serve the aim of using it

The second section of this essay gives a detailed explanation of these three issues in the form of: defining the issue,
providing particular instances/examples related to the issue, and stating the issue's potential threat. Bringing these
issues under the spotlight does not purport to offend any authors nor indicate any authors' mistakes. The above work
merely aims to present the essential point and generate relevant discussion and exploration of proper approaches to
promote academic rigour, in light of the fact that the three issues have already evolved into widespread rumour. The
potential danger of these three issues becomes the drive of writing section 3, in which the author provides 3
implications to remedy the possibly existing negative influence and suggests more researchers approaching
Confucianism and its influence on CHC learners' reticence with more diverse methodologies.
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2. Methodological Issues
Issue 1: Over-reliance on quoting Confucian verses

This issue refers to the fact that some scholars suggest their claim by merely or excessively relying on citing one or
more Confucian verses that are consistent with their claims. If we wipe out all kinds of covers, this phenomenon, in
short, is like: to some extent, | believe A because Confucius/Confucian literature once stated A. Sometimes, this issue
also manifests itself in the form of academics denying others' claims by citing a Confucian verse of which meaning
contradicts their ‘opponent's' claim. Using quotations from Confucian literature to facilitate debate while exploring
Confucianism and its impact on students is unquestionably a significant contribution. But it is insufficient to claim or
contradict the claims of others solely because we can discover a Confucian text that supports our claim or helps us
refute the claim of others. This may unconsciously spawn the phenomena of quotation competitions in the field of
contemporary studies.

Hu (2002) asserted that "A hierarchical but harmonious relationship” (between teacher and student) is a potential
cultural hurdle in the use of communicative language teaching in China. He used a verse in Table 1 to support his claim.
First, the author questioned: is citing a verse would suffice to provide support for the allegation? This methodology for
making claims exists in other studies as well. Intriguingly, one sceptic of Hu's (2002) claim also used the same
methodology — quoting Confucian verses but with the opposite meaning to Hu's (2002) quote. Shi (2006) cited two
Confucian verses (Table 1) to question Hu's (2002) claim that the teacher-student relationship is based on a strict
hierarchy, but 'to be respectful to each other'.

Table 1. Examples of evidencing claims by quoting verses

Hu (2002) 'Being a teacher for you one day entitles one to lifelong respect from the ‘A hierarchical but harmonious relationship’
student that befits his father".
(vi ri wei shi zhong shen wei fu)./—H 0 £ 5 K72

Shi (2006) 1. ‘Amang any three persons, there must be one who can be my teacher’ 'to be respectful to each other'

[san ren xing, bi you wo shi)/= NfT b HHM «EiE R

2. "Pay respect to young people. How do you know that the performance of
the current generation will not surpass the previous one'

[hou sheng ke wei, yan zhi lai zhe zhi bu ru jin ye? /5 S0 B, AR
FEZRMAW? (GEETFEY )

Does the above example indicate that anyone who wants to refute Hu's (2002) viewpoint could just cite Confucian
scriptures that convey the opposite meaning to it? If this methodology is valid, it is logical to wonder what would
happen if we also discovered verses in the Confucian texts consistent with Hu's (2002) opinion but opposed to Shi's
(2006) position? In reality, it is not difficult to find verses that meet these two ‘requirements.’

« verses from Confucianism classics
* Confucian verses consistent with Hu's (2002) claim that there is a hierarchy between teacher and student.
For example, a verse from Xun Zi (post/deputy-sage of Confucianism) of his book Xun Zi. Da Lve:

The country will prosper must be the country in which teachers
are nobly treated and the talented are highly respected. (Xun Zi .
Da Lve)

Gub Jiang Xing Bi Zon Shi ér Zhong Fu « Xan Zi. Da Laé »
L% TN GHfF K>

Another example could be a verse from the representative of Neo-Confucianism — Zhu Xi, in his book Zhu Zi Jia Xun:

What values in serving teachers is rites (Zhu Zi Jia Xun)

Shi Shi Zhing Gui Ha L1 Y& « Zha Zi Jia Xun »

TR RPALE <CRFRID
In line with Shi (2006), Cheng (2000) also refuted the causative connection between Confucianism and the passive
learning of Asian students by employing the same citation strategy. He stated that ‘obviously Confucius was not in
favour of the idea that the pupils should blindly accept whatever the teacher imparts'. He quoted a verse as evidence:

““shibu bi xianyu di zi; di zi bu bi burushi”,
which means "the teacher does not always have to be more knowledgeable than the pupil; and the pupil is not
necessarily always less learned than the teacher".
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Again, does the citation can sufficiently or qualifiedly evidence the assertion? If so, what would happen if other
academics discovered verses that reflect the opposite meaning of the verse cited by Cheng (2000) or texts that
fundamentally contradict Cheng's (ibid) position, such as verses indicating that Confucianism encourages or approves
reticence? If this strategy is acceptable, here are some verses from The Analects that have been prepared for scholars
with this type of objective (Table 2).

Table 2. verses can be used to evidence Confucianism's influence on reticence

Yan Bu Ké B Shén Yé. « Lun Yii Zi Zhang » Speech should not be not cautious. (The Analects, Chapter 19. Zi Zhang)
HRTRMA. GEETH

Zi Yue : " Jan Zi Shi Wu Qi Bdo , Ja Wi Qi an , Min Yu Shi ér Sheén The Master said, ‘a man of complete virtue does not seek to satisfy his appetite from
Yu Yan « Lin Yii. Xué ér % food, nor does he seek the comfort in his dwelling place; he is earnest in what he is doing
FH: “BTETEN. Bikd, BTHHHTSY GLiE but cautious in his speech’ (The Analects, Chapter 1. Xue Er)

T

Zi Yue : " Jan Zi Yi Né Yu Yan ér Min Yi Xing . Confucius said ‘The superior man should be the person slow in speech but prompt in
& Lun Yu. Li Rén 3 action ' (The Analects, Chapter 4. Li Ren)

TH: "BTHOHTEMHTT. ~ GREBRL

ST Md Niti Wén Rén . Zi Yué : " Rén Zhé , Qi Yin Yé Rén " . « Lun Sima Niu (one student of Confucius) asked about perfect virtue. The Master said, ‘The
Yii. Yan Yudn » perfect virtue is acquired though being cautious and slow in his speech’. (The Analects,
ADEREC. TH: CF, HEGI7. GEEBW Chapter 12. Yan Yisar)

Mo ér Shi Zhi & Lun Yi Shi ér Be silent to know/grasp (The Analects, Chapter 7. Shu Er)

BRRZ CGRHE-RTI

If mere quotation is an appropriate methodology, any author who cites verses from Table 2or similar verses may claim
that Confucianism is a factor in CHC students' reticence. There are also some verses that might be able to be used to
deny the claims supported by verses in Table 2and might be able to support the opinion of Confucianism causing
reticence:

One verse is from Yi Jing. Wen Yan Zhuan - Confucius' demonstration work for book Zhou Yi.

The superior man accumulate knowledge by learning
and understand knowledge by questioning.

Jin Zi Xué Yi Ji Zhi, Wén Y1 Bian Zhi
HreblRe, MR g EH% LT

Another verse from Confucian Classics — Li Ji, Chapter Zhong Yong:

As for questions, if you still do not know the answers
after asking, do not give up - keep asking.

You Fi Wen , Wen Zhi Fa Zhi , Fa Cud Y&
A, Wz, HBEE Glid PR

The above instances demonstrate that absurd outcomes will ensue if we rely excessively on quoting Confucian verses
to support our arguments: once a person is familiar with Confucian texts, he or she can make any assertion and support
any assertion. If a researcher is able to find verses with conflicting meanings to the opinion he/she intends to challenge,
he/she can even dispute with himself/herself while simultaneously denying others. This type of argument based on such
a controversial methodology is ultimately futile. If we continue in this manner, this argument and quoting battle will
become endless and may even become a deliberate and unethical issue (just a very extreme example imagined by the
author): we may simply propose our assumptions because we have identified Confucian verses consistent with our
assumptions but ignore Confucian verses inconsistent with our assertions. A more extreme example might be that we
may simply oppose the beliefs of others by employing and quoting scriptures contradictory to our opponents' opinions
but ignore verses that can support our opponents' opinions. So, even for ethical concern and basic academic
responsibility, we may need to ask ourselves or at least not ignore nor deny the possibility: will there be some verses
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that contradict our assertation or contradict the verse that we intend to quote to support our assertation? Will there be
some verses that may support the scholars' claims that we want to quote verses to refute? Furthermore, the quote battle
is pointless and energy-consuming, and our desire to win a quoting competition may detract us from other important
objectives, such as exploring whether Confucianism influences the reluctance of CHC learners by more qualified
methodologies.

Issue 2. The Misperception of Confucianism Verses

When the researcher reviewed articles discussing Confucianism and its influence on learners' reticence, the author
discovered that some scholars misperceive non-Confucian verses as Confucian verses and use those perceived
Confucian verses for discussing Confucian thoughts. In addition, sometimes, some academics misperceive verses
highly controversial in representing Confucian thought as Confucian thought representative to facilitate their discussion
about Confucianism. Below is a typical example of misperception, and this misperception case has already spawned a
rumour for many possible reasons: many other articles thereafter quoted this misperceived verse to participate in further
discussion about Confucianism and reticence. Here is the example:

Cheng (2000), in his paper that purports to claim that Asian learners are not culturally reticent once stated that
respecting knowledge and knowledgeable instructors does not require students to study in a passive way with
unguestioning and reticent manners. In his well-cited paper, he quoted a verse to support the above opinion:

‘In Confucius’s well-known saying: “shibu bi xianyu di zi; di zi bu bi burushi”* , which means “the teacher does not
always have to be more knowledgeable than the pupil; and the pupil is not necessarily always less learned than the
teacher.”

The term ‘Confucius’s well-known saying’is an obvious example of misperception. This verse is neither from
Confucius nor any classics of Confucianism. This verse originates from article: {Jifii5) /Shi Shuo of Han Yu (768-824
A.D.) - a scholar in Tang Dynasty (618-907 A.D.). This article demonstrates Han Yu’s personal comprehension of
education and instruction. Han Yu stated in the final paragraph that he wrote this article to praise and encourage his
student Li Pan, who did not follow the trend at that time — feeling ashamed for having a teacher and studying with
teacher:

Pan(given name), son of the family/clan Li, aged 17, values ancient
literature and has comprehensively learnt the Six Sutras (sutras of Poem,
Book, Rites, Music, Change and Spring and Autumn), proses before and
during West Han dynasty (202 B.C. -8 B.C.) and East Han dynasty (25
A.D. -2204.D.) and demonstration books of sutras. He does not follow
the current trend (of feeling ashamed of learning with teachers) and he
Jfollows me to study with me. I approve of his way of following the

traditional way, so I write this article {Shi Shuo) for him.

Li Shi Zi Pan , Nidn Shi Q1, Hdo Git Weén , Liu Yi Jing Zhuan Jié Tong Xi
Zhi, Bix Ji Yi Shi, Xué Yii Yii . Y1 Jia Qf Néng Xing Gii Dao , Zuo § Shi
Shué YV YiZhT.

FETHE, T+t FEX, AELEEEYZ, FAETH, 2T5R. &
RHBETEE, £ (M) blkZ.

Cheng's (2000) misperception of Han Yu's verse as '‘Confucius's well-known saying' then appeared in many others'
articles (e.g.Kumaravadivelu, 2003; Rodriguez & Cho, 2011; Rachel et al., 2005; Harper and Chen, 2018, Tian & Low,
2011). Besides, it might be incomprehensible that some researchers quoted a verse from a deviant article of its age in
which learning with/from teachers is viewed as disdain to evidence the irrelevance between respecting teacher and
reticence. Why does the quoted verse in this article demonstrate the irrelevance? Because studying with teachers was a
big disgrace at that time? So it evidences that learners do not need to be reticent in front of teachers? We may need to
be critical about quoting sources.

Furthermore, misperception may also exist in the form of mistaking some verses that may be highly contentious to
represent Confucian beliefs as verses that can reflect Confucian thoughts. Wang (2013) employed a questionnaire to
measure 'how well Chinese students receive traditional educational philosophy' from a Confucian perspective (as
suggested by the title of her article), and she stated that all 35 items are directly taken from The Analects. In response to
feedback from participants in her pilot study that the ancient Mandarin in certain items is difficult to comprehend, she
adjusted several items by using more accessible language, introduced 10 new items, and removed 5 items for inter-item
reliability. So finally, there was a questionnaire with forty items, but she did not report the final result: how many items

YRR, AT AL, Ei fE)
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are still directly quoted from The Analects and how many items are paraphrased verses of The Analects in plain or
more accessible language. However, what she did mention is that ‘experts in Confucian studies were consulted about
the questionnaire's inclusion and categorisation.'. Personally, | am grateful for Wang's (2013) efforts in the research and
its reliability and validity. However, after a thorough analysis, the author uncovered certain elements linked to the
misperception issue, based on his very limited experience of reading The Analects and getting Confucianism
instruction till now. The author categorised all questionnaire items into three groups to assist discussion and analysis of
the misperception issue (Table 3).
Table 3. The Author's Categorisation of Questionnaire Items in Wang (2013)

Items from The Analects (17 out of 40 items, Table 4)

Items from Confucian classics (4 out of 40 items, Table 5)

Note: to the best knowledge of the author; there has not been a universal consensus about the definition of Confucian
classics. So, in this article, the author take the list of Confucian classics provided by Chinese Text Project as the main

reference htips.//ctext.org/ (See also Appendix 1)

Items neither from The Analects nor from Confucian classics (19/40 items) (Table 6).

Note: All the translations of questionnaire items of Wang (2013) are provided by another research conducted by Wang with
Joint work of Lin. (Wang and Lin, 2019).

There are 23 items in Categories 1/Table 4 and 2/Table 5 that are either verses from The Analects or verses from the
Confucian classics. For instance, item 2 (Table 5)is from the children's enlightenment book San Zi Jing. It is a
summary of Confucian concepts, and its author rephrased those Confucian verses in rhythmic idioms format in
children-accessible language. Item 15 is not from The Analects, but it is part of the '4 books' series which have been the
compulsive contents of the imperial test since Song Dynasty (960-1279 A.D.) and which all candidates/learners are
expected to memorise them. Items 19 and 25 originate from the book written by the Neo-Confucian representative Zhu
Xi.

Though we cannot say onlyverses from Confucian classics can represent Confucian thoughts, there is a more evident
misperception issue in the third category - the author questioned how some of the verses in category 3/Table 6 could
represent Confucian ideas? For example, item 14 (Table 6)of Wang (2013), it is a verse from a poem written by an
emperor of Song Dynasty. He wrote this poem to encourage learners to participate in the imperial exam to select
officers for feudal ruling system to solidify his regime. It would be terribly terrible if this verse represented Confucian
thought for learning purposes. It would be a huge tragedy if our revered saint and great scholar — Confucius and his
inheritors of thoughts — believed that the goal of learning is to have a house full of wealth and a wife or lover(s)
beautiful as jade. If that is true, it would be an unbearable sadness for Chinese culture and civilisation. Similarly, items
3, 26, 34, 37, and 40 (Table 6)are ancient proverbs or everyday expressions still used by Chinese speakers. Again, as a
native Chinese speaker who has some (though very limited) knowledge about The Analects, | dare not declare that
these expressions represent Confucianism thoughts, though I do not deny these expressions reveal some social groups’
wise thinking in traditional society or their perceived Confucianism.

The author believes that Wang (2013) has her reasons and rationales for choosing those folk sayings as the
questionnaire items to measure her research participants’ attitudes toward educational thinking of Confucianism. It
might be nicer if Wang (2013) provided interpretations of why those items/folk sayings selected by her could represent
Confucian thoughts on education. Because honestly speaking, people may have different understandings of
Confucianism and what can represent Confucianism. Therefore, in this study, participants are providing information
regarding how well they perceive Confucianism selected by Wang (2013). Therefore, both readers and participants may
require further or more compelling rationales about why the selected items/quotes can represent Confucian thoughts.

The instances of issue 2 and the discussion have already demonstrated that: misperception may be the source of hearsay,
especially when many people's first language is neither Mandarin nor ancient Mandarin. Then, the snowballing of the
hearsay may let more and more scholars mistake verses that do not appropriately express Confucian philosophy as
Confucian thought representative. If this continues, the misperception will spread further, and the hearsay could exist in
various forms and influence the trustworthiness of our findings. For example, one day, we try to investigate our
participants' thoughts of Confucian verses, but we misperceive non-Confucian verses as Confucian verses and make
misperceived verses as interview questions to elicit interviewees' interpretations and comments. It might not be suitable
to take interviewees' data to produce findings for their opinion on Confucian verses.
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Table 4. Category 1, items directly quoted from The Analects

{6) Learning makes wisdom oblainable. SRIZ Xué ér Zhi Zhi CiEEEEY Section A.
Chapier! 6. Ji Shi, Conicepls of Learning
{7) In learning, be modest enough to consulf one s FIEF [ Ba Chi Xid Wen Cifit-da g Sectton B. Attitudes Toward Learning
inferiors. Chapter 5. Ging ¥é Ching,
(10} Isn ¥ it a pleasure to learn and review from SR AR EE CiESET Section B. Attitudes Toward Learning
time fo time? Xué ér Shi Xi Zhi Bu Yi Lé Hi Chapter 1. Xué ér
{11) Amang any three peaple walking, one will = MU RS CIEER i Seciton B. Attitudes Toward Learning
find something to learn, for sure. San Rén Xing Bi You W6 Shi Yan Chapter 7. Shit ér,
{12} The true knowing is to acknowledge what is 12 R R, Cibi-RED Section B. Attitudes Toward Learning
nown as known and whatis not known as not gy 745 i Zht Zhi Bik Zhi Wi B ZhT Shi ZhT Yé Chapter 2. Wei Zhing,
il 5)" Officialdom is the natural outlet for good LI es CET Section C. dim of Learning
scholars. Xué ér You Zé Shi Chapter 19. Zi Zhang
{17} Learning without thinking leads to confusion, SRR, SR, cibii-hED Section C. Aim of Learning
thinking without learning ends in danger Xué ér Bii S Zé Wing, ST ér Bit Xué Z Dii . Chapter 2 Wéi Zhéng
{18} With learning, one can earn high pay. REER DR Cip IR Section C. Aim of Learning
Lt Zii (f Zhéng Y Chapter 15 Wei Ling Gong
(21} Tor gain knowledge of the new by reviewing i CibiRED Section D. Method of Learning
the old. Wen Gii ér Zhi Xin Chapler 2. Wéi Zhéng
{23) T tnguire for knowledge with éarnesiness msemeEE, FEme CHEEPRY Section D. Method of Learning
and reflect on it with selfpractice. Bd Xiué ér Dii Zhi, Qié Wen ér Jin ST Chapier19. Zi Zhing
{27} To learn by analogy and infer other things W= GBS Section D. Method of Learning
Jrom one fct Jii Yi Fin Sin Chapter 1. Xué ér
{31) In the pursuit of virtue, do not be afraid to =R EF CEEIR A Section E. Roles for the teacher
overtake your teacher Diing Rén Bii Rang Yii Shi Chapter 15 Wei Ling Gang
{33} Teacher should never be weary of teaching. AT Ciftkif e Section E. Roles for the teacher
Hui Rén Bit Judn Chapter 7. Shil ér
{33) To instruet only when soméone bursts with THEAR FHERE CipiRT Section F. Modes of teaching
eagerness for learning; enlighten only when Bit Fén Bit Of Bu Féi Bu Fi Chapter 7. Shit ér
;r?::;.;e Bubbles to speak but fuils to express
{36) T learn things by heart in silence, lo relain L NITH e A TN G Section F. Modes of teaching
curlosity despite much study. M0 ér Shi ZhT, Xué ér Bil Yan Chapter 7. Shit ér
{38} To enrich teaching with literature, conduct, FLipE: T R Cibi R Section F. Modes of teaching
loyalty, and trustworthiness. Z1 YT Si Jidio : Wen, Xing, Zhing, Xin Chapter 7. Shit ér
{39} Tor suit the teaching to the ability of the R CibiE-RED Section F. Modes of teaching

students.

Yin Ciié ShP Jido

Chapter 2. Wei Zheng

Table 5. Category 2, items directly quoted from Confucian classics

(2) Men are born about the same, but learning
makes them different.

AR, ST
Xing Xiang Jin Yé , Xi Xiang Yudn Yé

Section A. Concepts of Learning

CEFHy K. ENK

«8an Zi Jing» ,Wang Ying Lin

(1223 4.D. -1296 A.D.) , Song
Dynasty.

(15) Learning is aimed at broad knowledge, deep
ing, careful thinking, clarification, and

}ai.rkﬁd action.

ey, WHZ, HEZ, Wz,
HiTZ.

Section C. dim of Learning

ChEALIS PR BRE. fL%
« Xido Ddi Li Ji. Zhang Yong » ,

Bo Xué th, Shén Wen Z.’H-, Shén SI-ZJII-, Mr'ng KO}]ng (483 B.C -402 BC}

Bidn Zht , Dii Xing Zhi .

Warring States

(19) To learn step by step.

FH%E, .
Xué You Xian Hou , Xun Xt Jidn Jin .

GEIBHREY BA kR Section D. Method of Learning
Liin Y1t Ji Zhiv/Zhii Xv (1130-1200

A.D.) , Song Dynasty

(25) To learn by rote.

R
Shit Dii Chéng Song

(RS Bk (1130 Section D. Method of Learning

AD-12004.D.)
Tong Méng Xii Zhi/Zhii XT, Song
Dynasty
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Table 6. Category 3, Item might be controversial in representing Confucian thoughts

(1) There is no end to learning. 2661k HE Xué Wi Zhi Jing e (s YT Section A.
Article Wen Shud, Lit Kai, Qing ~ Concepts of
Dynasty (1784-1824 A.D.) Learning
(3) Leaming is like rowing upstream: not 2% 53450k i, A3EM/iE Ancient Proverb Section A.
to advance is to drop back. Xué Xi Ria Ni Shui Xing Zhdu, Bi Jin Zé Tui Concepts of
Learning
(4) There are no fixed teachers in 26 R Xué Wi Chéng Shi = R Section A.
leaming. Article: Shi Shud/Hén Yi/768-824 Concepts of
AD. Learning
(5) There is no royal road to leamning. 2524 3 Xué Wi Tan Th Unknown Section A.
Concepts of
Learning
(8) It’s necessary to realize that diligence 3| #7 B il 4%, T IETE B R « B RS Ay Section B.

is the path through the mountains of Shil Shan Ydu Li Qin Wéi Jing , Xué Hai Wi Book: Chaing Li Xign Sheng Ji/Han Attitudes Toward

books and hard work is the ship for ¥ Learnin,
sailing through the endless ocean of Y4a Kii Zud Zhdu YU/768-824 A.D. £
leaming.
(9) It’s wise to pursue life-long learning. 3| 233 Hubd Dio Lo , Xué Dio Folk saying Section B.
Lio Attitudes Toward
Learning

(14) Within books, one can find houses of Hch il 4R BhHETEHNE SRRy KRBT e Section C. Aim of
gold. Within books, one can find ladies as ghij Zhang Zi You Hudng Jin Wil; Shil Zhong Article: Li Xué Pian/Emperor Zhao Learning
fair as jade. ZiYou Yan RaYa Huan - Song Zhen Zong/

23/12/968A.D.- 23/03/1022A.D.

(16) The gentleman keeps learning, to the 728 1) $ 3% Jin Zi Xué Yi Zhi Yuin EER Gl Section C. Aim of
betterment of his future endeavors. Atticle: Jié Zi Shil/ Zhil G& Liang/ Learning

181-234 A.D.
(20) Skilfulness comes from practice. ¥hifEH:T5 Shi Néng Shéng Qilo SALERFREE «HEF EmEy Section D.

«Guf Tign Lt Mii Yéu Weng » / ﬂ‘;“‘mﬁ of

ou Yang Xi/1007-1072 A.D. e
(22) Achievements are reached by hard  Translation not provided in Wang and Lin Unknown Section D.
work rather than recklessness. (2019), as this item does not exist in that Method of

study. Learning

(24) The deeper meaning will become HHiEE M, H¥ W Shi Do Bai Bidn, QI [B#H «=HE #HE T Section D.

evident once you read the book a hundred vy 75 wian «Sin Gud Zhi. Wei Zhi. Wane su  Method of

times owver. ) i g Learning

Zhudn® /Chén Show233-297 A D.

(26) Learning and reflection should be 2 B st Nk ST Jié Hé Folk saying Section D.

integrated. Method of
Learning

(28) Teachers are the superiors, whereas i3 |, %% F Shi Wéi Shang , Xué Wéi  Folk saying Section E. Roles

students are the inferiors. Xid for the teacher

(29) Teachers should set good examples 34 A fi3% Wéi Rén Shi Bitio ¢k TarBy BFAEEZ Section E. Roles

for students. for the teacher

«BEi Qf Shi Wang X1n Sha /Li
Bii Yao/564-648 A.D.

(30) Teachers and elders are those who
deserve due respect.

BEHT I Zin Jing Shi Zhing

Folk saying

Section E. Roles
for the teacher

(32) He who teaches me for one day

Section E. Roles

— B0, #5#40. Y1RI Wéi Shi, Zhong FiRE «EHHEHEBRAR

should be treated as my father for life. Shen Wéi Fil ey for the teacher
«Ming Sha Shi Shi Yi Shii Tai
Gang Jia Jido® /Lud Zhén YU/
1866-1940 A.D.
(34) To provide enlightenment and %1% S Qi Fa You Dio Folk saying Section F. Modes
guidance in teaching. of teaching
(37) To make entertainment a medium of B #F IF Y Jido Y Lé Folk saying Section F. Modes
education. of teaching
(40) To teach without reservation. TS Jido é Wi Yin . Folk saying Section F. Modes
of teaching

Issue 3. Inappropriate usage of Confucian verses

Thethird issue demonstrates that, despite the fact that some researchers used Confucian texts (or less problematic verses
that we assume belong to Confucianism), the quoted verses do not serve the researchers' purpose for employing them.
Some scholars, for instance, have cited verses to support their argument, but a closer inspection may reveal that it is
difficult to comprehend why the verse may support the suggested assertion or why the verse is related to the assertion.
For instance, when Shi (2006) rejected the opinion that a strict hierarchy between Chinese teachers and Chinese
students causes Chinese learners' reticence, she used a quote to claim that teacher-learner status of Confucianism is 'to
be respectful to each other'.
San Ren Xing Bi You Wo Shi
'‘Among any three persons, there must be one who can be my teacher.'
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How does this verse illustrate that the relationship between teacher and student is not hierarchical? Because it is easy to
find a teacher? Cheng (2000) also cited this verse to argue that it is evident that ‘obviously Confucius was not in favour
of the idea that the pupils should blindly accept whatever the teacher imparts.” Again, how does this verse relate to the
notion that students should not accept everything a teacher teaches without question? Again, because it is easy to find a
teacher?

Shi (2006) quoted a verse to claim that the focus of teaching of Confucianism is ‘to encourage critical thinking and
questioning/learner-centred” when she rejected the Hu’s (2002) view of ‘to transmit knowledge/teacher:

[xue er busi ze mang; si er buxue ze da] (Confucius, 1997: 14).

‘Learning without thinking leads to confusion, thinking without learning is dangerous’

First, some pronunciation annotations of the quoted verse should be noted: wang (hot mang) and dai (not da). Second,
we should be cautious since there are potentially millions of contexts in which Confucius said that verse. Confucius
may say this because he wanted to recommend a learning method based on the unsatisfying reality for him that the
teaching focus at that time was not encouraging critical thinking and many students did not genuinely study in a
learning-thinking integrated way. On the other hand, it is also plausible that Confucius uttered this verse because he
was happy that this endorsed approach was the mainstream learning-teaching focus at that time. There are still
numerous or even uncountable other possibilities. If, by a one-in-a-million chance, the first possibility is correct, |
believe that what Shi (2006) cited not only cannot refute Hu's (2002) perspective of a teacher-dominated learning style
but rather supports his view that learning-teaching is truly highly teacher-centred. What we must also recognise is that
what Confucius or anyone else supports does not equate to what people actually do. As with numerous other studies, it
is possible that Asian students and their data, such as questionnaire and interview data of Japanese students in Murata
(2011) or journal and interview data of Chinese students in Liu (2005), indicate that they place a high value on verbal
participation and are enthusiastic about it. However, they have not verbally participated in class discussions.

Apart from the inconsistency that exists between quoted verse and assertation evidenced by quoted verse, the
inconsistency also exists in data collection. Some scholars employ certain Confucian verses as questionnaire items to
collect data for a certain research question or research objective, but readers may be less persuaded that the item
adapted from the verse can serve the research objective. According to the author's limited knowledge, very few studies
had used a large number of direct quotes from The Analects to collect data. Consequently, the author cited Wang's
(2013) study as an example once more. Again, the author is really grateful for Wang's extraordinary effort (2013). All
of the instances (Table 7)presented here and in this article do not represent errors in any studies; rather, they represent
the author's analysis and commentary based on his limited understanding and knowledge.
Table 7. Some examples of items with misuse issue.

Item 17. Section C Aim of Learning
Learning without thinking leads to confusion; thinking without learning ends in danger. (Chapter 2. Wéi Zhéng, The
Confiician Analects)

Xué ér Bii St Zé Wang , ST ér Bi Xué Zé Dai “SMABME, BWAENF. <@g A8
Item 31. Section E Roles for the teacher
In the pursuit of virtue, do not be afraid to overtake your teacher. (Chapter 15. Weéi Ling Gong, The Analects.)

Dang Rén B Rang Yi ShEX4{" ARk T <l LR

Item 36, Section F Modes of teaching
To learn things by heart in silence, to retain curiosity despite much study. (Section F of the questionnaire, Modes of

Teaching) (Chapter 7. Shu ér, The Analects)

Mo ér Zhi ZhT, Xué ér Bi Yan SRR, SN BB

Item 38, Section I Modes of teaching
To enrich teaching with literature, conduct, loyalty, and trustworthiness.( Chapter 7. Shit ér, The Analects)

Zi Yi Si Jido : Weén , Xing , Zhong , Xin FUAPUL: 3, 17, M, 5 «bifgm»

Wang (2013) used item 17 to collect data for 'aim of learning' (section C of the questionnaire). The superficially literal
meaning is about the negative result if we do not learn in a learning-thinking integrated way. What this verse indicates
might be more like a learning strategy or method recommended by Confucius. But how it is related to learning aim in
this questionnaire? Wang (2013) may need to provide some rationales for why this item can collect data for the purpose
of section C — aim of learning.Item 31 was used to collect data for Section E — role of teacher. However, the meaning
delivered by this verse is more likely to be a learning attitude supported and approved by Confucius - dare to question
the authority. Why and how does this item collect data for 'Role of teacher'? Item 36 measures attitudes toward Modes
of teaching (Section F). The first part (before the comma) might be learning method. The second part concerns learning
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attitude. How does this item relate to teaching mode? Again in the same questionnaire section, the author thinks that
item 38 is nothing about teaching mode. It is more like the content of teaching.

The preceding instances may indicate that the mismatch between the cited verse and the purpose of quoting the verse
causes doubts for readers. In a deeper sense, it may also undermine the credibility of the findings. For instance, if the
researcher proposes an assertion by quoting a verse, but the verse does not convey the meaning that the researcher
intends to convey by applying this verse. How can we trust or believe the assertion? Similarly, if the verse exists as a
questionnaire item to collect data for a particular research question, but the message given by that verse/item does not
correspond to what the question actually asks for. Readers might be more suspicious about the findings produced by
questionnaire items. It is meaningful and essential to attach importance and attention to issue 3 for improving rigour of
research.

3. Implications for Future Studies

Aware of the issues mentioned in section 2 may prompt us to seek the measures necessary to prevent or lessen the risk
of continuing so and subsequent effects. In a more pragmatic sense, what we do and discuss now may assist future
studies in avoiding pitfalls and overcoming potential hurdles.

Implication 1: stating the source

The source could be backup materials in various forms, such as:

» Reference: instead of using simple introduction of 'Confucian' verse/saying for the quoted verse, researchers are
recommended to state where does the verse come from? In which Confucian books/classics does the quoted verse show
up?

* The original text: what is the original text (in original language) of the verse quoted in English, especially since there
are so many versions of translation of Confucian verses?

This mitigating strategy may prevent the risk of further dissemination caused by issue 2: misperception and issue 3:
misuse. The source could construct the foundation for researchers and readers to check the rationale of quoted verses.

For misperception issue, providing the text source helps readers check where the verse comes from; whether the
Confucian texts (really) include the quoted sentence; what are the other versions of translation for that quoted verse (if
the Mandarin form of the quote provided); how and why the quoted verse can represent Confucian thought. If we do
not do so, we may not even be able to responsibly let our readers believe that our so-called Confucian verses are really
Confucian verses or not, especially for readers not familiar with Confucian texts. For example, when discussing the
advantages of engaging learning mode or turning theory into practice, many researchers enjoy quoting a Confucian
verse: 'l hear and | forget. | see and | remember. | do and | understand.’ (e.g. Nickerson and Pollard, 2010; Vaillancourt,
2009). But if we do not have more detailed information on the source of this quoted verse, how can we know this verse
is really from Confucius? If this is Confucius' saying, where does this verse come from? What is the Mandarin form of
this verse? Can we just believe this is Confucius' verse just because so many scholars' articles told us that this
verse/proverb was written (Nickerson and Pollard, 2010) or declared (Laal and Kermanshahi, 2012) or stated
(Vaillancourt, 2009) by Confucius? On the other hand, providing sources can also help authors improve the rigour of
their academic work. If Cheng (2000) (example mentioned in issue 2) really attempted to state the source of the verse
quoted by him, he would probably realise that he should not use the term 'Confucius's well-known saying' to introduce
the quoted verse. Because he would cautiously identify that the verse he quoted is not from Confucius nor any
Confucian texts, but a scholar Han Yu's prose for his student Li Pan. If those authors who cited the verse quoted by
Cheng (2000) really checked the source, they might not use the same/similar term to introduce that verse. Maybe the
term they will use would be 'Hanyu'swell-known saying', not 'Confucius's well-known saying'.

As for issue 3 (inappropriate use of Confucian verses), providing source like the verse in its original language will
make both the authors and readers know what exactly the verses are. This might be the foundation that we can evaluate
whether the verses were used appropriately, such as whether the quoted verses really served the aim of quoting them;
whether the quoted verses really support the assertation that it was used to support. Wang (2013) used a Confucian
verse as a questionnaire item to collect data for investigating 'Aim of Learning' from Confucian perspective (Table 8).
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Table 8. Item 18 in Wang (2013) and its original source

With learning, one can earn high pay. BEHPR
The object of the superior man is truth, but not food {material rewards). FH: “HTEEAEE. b, RERPR; P, BEHPR.
Though, food can be found in plowing and material rewards can be HPEAER. GBS TRAY
obtained through learning. The superior man is anxious about not getting ZF Yué : " Jan Z Mo Do Bi Mu Shi . Géng Yé , Néi Zai Qi Zhang Yi:
trith; he is not anxious about his poverty. (Chapter 15 Wei Ling Gong, the Xué Yé, Lit Zdi O Zhang ¥i . Jin Zi ¥ou Déio Bi ¥ou Pin. * { «Lin Yi

Confucian Analects.) Wei Ling Gang? )

Item 18 seemingly does not have problems, and we do sense that it is an item about the aim of learning, and the aim is
getting high payment. Perhaps (hopefully not) some readers really feel that learning for high salary is the purpose of
learning according to The Analects, particularly those who lack expertise in Confucianism. Based on the author's very
limited knowledge of Confucianism, the author questioned whether The Analects indeed contains the text of item 18 or
any verse with similar meaning. However, Wang (2013) did not mention its detailed source. Therefore the author's
examination cannot commence. According to her article, all of the questionnaire items were either from The Analects
or paraphrased Confucian verses in plain language, but all the questionnaire items were in English. Therefore, it was
extremely difficult to know exactly what item 18 or any other items are in their original language form - Mandarin.
Thus there were no clues to check whether those items were really from The Analects and whether or not item 18 could
represent Confucian thought on aim of learning. Fortunately, the author came across another paper of Wang with Lin's
cooperation (Wang & Lin, 2019) in which the Mandarin translation was included for item 18. Then the author realised
that item 18 is a phrase taken out from a verse in Chapter 15 Wei Ling Gong, The Analects. After checking the source
of item 18, the problem got exposed. We can see that what Confucius expressed is contradictory to the meaning
delivered by this partially selected phrase, though Wang (2013) stated that she had consulted other Confucianism
experts. The author really suspects that if Wang (2013) did not provide the Mandarin translation of this verse in her
paper with Lin (Wang & Lin, 2019), the author would have no idea about how to locate its source in The Analects and
check the rationale of this item and other items of this questionnaire.

Please think about this kind of hypothetical and imagined scenario — every time when this scenario comes into my mind,
I have a strong sense of horror and worry for academic purity:

One day scholar A questions Scholar B with rich evidence: in your (Scholar B's) research, | found one questionnaire
item (could be more) mismatches with the aim this item serves, and your understanding of that quoted verse (in English)
might be wrong. Even though scholar B believes that what scholar A reports is correct, scholar B can still respond with
predominant ‘triumph’: Hey! Scholar A! You found my item controversial because you thought the quoted in-English
verse is verse N in Mandarin from The Analects, but it ‘actually’ is the translation of verse M in Mandarin! "

This example tells us that if we do not provide the source, the discussion and the debate cannot be fair play. Without
providing the source, even our questioning would be useless because the questionable content provider owns the
defining right.

Implication 2. Providing Explanations

This solution may solve the issue of improper use of Confucian verses/issue 3. For mismatches between cited verses
and assertions supported by these verses, explanations assist readers in comprehending the rationale behind the use of
the quoted text. This is also an excellent opportunity for different authors to consider and verify whether the quoted
verses are consistent with their assertions; whether the quoted verses can convincingly support their assertions. There
may be language hurdles, individual differences, and possibly even differences in thought and culture between CHC
and non-CHC readers. If we do not comprehend the input, we may be unable to scrutinise it critically. Therefore, the
explanation and rationale of why quoting the verse can provide readers with the basic and necessary understanding for
critical check, rather than letting readers simply glance at the quoted verse and just telling readers the reason for
quoting this verse because it serves the aim of quoting it. Murphy (1987) set a good example for us. She referenced
filial piety, a Confucian notion, to assert that Hong Kong students 'almost unquestioning acceptance of the knowledge
of the teacher or lecturer'. Instead of just stating there is an association between the Confucian notion and her assertion,
Murphy (1987) explains why the idea supports her claim: filial piety in Confucianism causes reticence. There are two
primary effects of filial piety on the reluctance to question teachers in the classroom:

(1) Filial piety emphasises strict norms and appropriate behaviours based on hierarchy rather than individual expression,
independence, self-mastery, creativity, and overall personal development.
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(2) Filial piety stifles the desire to investigate, so what the teacher teaches is completely accurate and additional
investigation is unnecessary to avoid the risk of contradicting what the teacher taught.

In addition to being helpful for making assertions, providing an explanation also contributes to the data collection's
validity and the reader's comprehension of data collection. For example, survey item 31 (Wang, 2013) mentioned in
issue 3:

Item 31. In the pursuit of virtue, do not be afraid to overtake your teacher. (Chapter 15 Wei Ling Gong, The Analects.)
Readers may wonder why this item/quoted verse collects data for its stated purpose - Section E: the role of the educator.
We cannot trust this because Confucian scholars were consulted for the categorisation and inclusion of questionnaire
items, as stated by Wang (2013). This form of explanation providence work may also urge various authors to critically
and carefully consider whether their cited scripture may actually accomplish their intended purpose.

Implication 3: Defining what Confucianism is

The defining may assist us in preventing or resolving issues with quoting contest mentioned in issue 1 section and the
misperception issue (issue 2). It is hard for all experts to agree on what Confucianism and other cultural concepts are.
When we discuss Confucianism, Confucian beliefs, and other related concepts in academic writing, we can define what
those terms mean first, in our academic work. Similar to Shi's (2006) criticism of Hu (2002): 'his/Hu’s(2002)
representation of Confucianism is open to question' and ‘his assumptions can be countered by drawing closely on The
Analects which is a key Confucian text.". The author checked the source of verses cited by Hu (2002) and, indeed, as
Shi (2006) stated, none of those verses is from The Analects. But suppose we also characterise these folk sayings in
Hu's (2002) article as sources that can reflect Confucianism, as Confucianism has a persistent impact on the thought
patterns of Chinese people and as folk sayings convey people's knowledge of Confucianism. In that case, we can argue
that the sayings quoted by Hu (2002) are also representative of Confucianism. Consequently, we may agree with Hu's
(2002) citation and representation. If we believe that only passages from The Analects or classics of Confucianism may
reflect Confucianism, then Hu's (2002) citation may not be compelling. However, what do the classics of Confucianism
mean? Is this similar to a book list? Who determined that just certain texts could be considered Confucian classics and
reflect Confucianism?

Regarding the example of misperception (mistakenly identifying non-Confucian verse as Confucian verse), if we
describe some scholars' proses as also being a component of Confucianism, such as item 4 of Wang (2013) (Table 5),
then certain things may no longer be considered 'misperception’. If we define that Confucianism includes the imperial
exam using Confucianism classics to serve for political governance, then the verse (item 14) from Emperor Zhao Huan
would be appropriate to collect data for investigating the learning objective of Confucianism, despite the fact that
Confucius does not appear to have envisioned this. If we mean that verses should come from The Analects or other
Confucianism classics, we may also need to explain what and why those classics are. Researchers should additionally
explain why their quotation or questionnaire item fits their Confucianism definitions and can represent Confucianism.
We cannot assert that these proverbs are unrelated to Confucianism nor assert that they do not reflect Confucianism
unless we define Confucianism in our work. This may be a prerequisite for analysing and discussing the rationality of
works and ending pointless discussions.

4. Conclusion

Instead of making contributions to the debate about whether Confucianism influences CHC learners’ reticence, this
article focused on another fundamental issue — analysing and discussing some methodological issues existing among
studies in this field. The author pointed out three methodological concerns in the sense of rationality which are over-
reliance on quoting, misperception of Confucian verses and misuse of Confucian verses. By the thrust of these three
issues, the author provided three specific implications that may improve academic rigour and remind other researchers
(including the author of this article) of the potential traps in methodology. Notably, all those three issues discussed in
this article root in one logical precondition — using relatively monotonous methodology — quoting verses, to approach
Confucianism and its influence on CHC learners’ reticence. Therefore, the author, here,wants to propose that the
research field of Confucianism and its influence on CHC learners’ reticence can be investigated by using a multitude of
additional research approaches. Once we use more diverse methodologies to approach this topic, we may pave more
paths and harvest new insights. Like ethnography, it was an anthropological method originally, but since it was applied
to applied linguistics field, so many brilliant research works have been produced, such as Copland’s (2011) study of
negotiating face in feedback conference of teacher training programme and exploration of Blackledge and Creese (2019)
about multilingualism around a Chinese butcher’s stall in a UK city. The author believes that other methodologies (not
just quoting) could also flourish in this meaningful research field. We should never cease the exploration with the
attempts of using various methodologies to approach this research topic. All the effort is worthwhile!
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Appendix 1.

List of Confucian Classics (source: Chinese Text Project https://ctext.org/)

Name In Mandarin

Name in Latin Letter
(source:Chinese Text Project https://ctext.org/)

it The Analects
T Mengzi
#lig Liji
#HF Xunzi
Fi Xiao Jing
b=k ] Shuo Yuan
HREE Chun Qiu Fan Lu
Bl Han Shi Wai Zhuan
Figrlic DaDai Li Ji
E il Bai Hu Tong
#it Xin Shu
#iFE Xin Xu
BT#ES Yangzi Fayan
Hhig Zhong Lun
fLFEiE Kongzi Jiayu
- (Qian Fu Lun
piid i Lunheng
xEE Tai Xuan Jing
[R5 & Fengsu Tongyi
FLAAT Kongcongzi
iR Shen Jian
e Zhong Jing
# Su Shu
g Xin Yu
T D Duan
EEop IRER Cai Zhong Lang Ji
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